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Extended Abstract
1. Introduction

pecific learning disabilities (SLD) are
neurodevelopmental disorders that
persistently affect academic learning
processes  (Canadian  Learning
Disabilities Association, 2024). These
conditions impact the acquisition,
organization, retention, understanding, or use of verbal
and nonverbal information in individuals who
demonstrate at least average abilities for thinking and
reasoning (Canadian Learning Disabilities Association,
2015; Stegemann, 2016). According to the Diagnostic
and Statistical Manual of Mental Disorders (American
Psychiatric Association, 2022), SLD encompasses three
primary types: Reading disorder: Affects word reading
accuracy, rate, fluency, and comprehension. Written
expression disorder: Impacts spelling, grammar,
punctuation, clarity, and organization. Mathematics
disorder: Involves difficulties with number sense,
memorization of arithmetic facts, calculation, and
mathematical reasoning.
Approximately 5-15% of school-aged children
experience learning disabilities, with reading disorders
comprising about 80% of cases (McDonough et al.,
2017; Shah et al., 2019). Students with SLD frequently
encounter co-occurring conditions such as attention-
deficit/hyperactivity disorder (ADHD) and anxiety,
alongside a range of psychological, social, and academic
challenges (Bonuomo et al., 2023; Casali et al., 2024;
Laia et al., 2024). Among these challenges, academic
self-efficacy—the belief in one’s ability to succeed
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academically—and positive/negative academic
emotions have garnered significant research interest
(Hen & Groushite, 2014; Sainio et al., 2019; Heiman &
Olenik-Shemesh, 2020; Sainio et al., 2021).

Positivity is a cognitive process that creates pleasant
images, develops optimistic beliefs, provides approaches
to deal with problems, and provides individuals with a
clear perspective on life (Mahmoud Fakhe, Khosravi,
Shiri, 2022). The theoretical basis of this approach goes
back to Seligman's views, who considers happiness to
consist of a pleasurable life, a committed life, and a
meaningful life (Seligman, 2002; cited in Mikaeli, 2023).
A review of the research literature related to positive
psychology interventions in the field of developmental
disabilities, including specific learning disorders,
indicates the importance and application of this construct
(Shogren etal., 2017). Therefore, the present study aimed
to investigate the effectiveness of a positive psychology
intervention program on academic self-efficacy and
positive and negative academic emotions of students with
specific learning disabilities.

2. Materials and Methods

This quasi-experimental study utilized a pretest-posttest
control group design. The sample consisted of 30 sixth-
grade students with SLD from Tabriz, Iran, during the
2023-2024 academic year. Participants were selected
via convenience sampling based on cutoff scores from
the Morgan and Jinks Academic Self-Efficacy Scale and
Pekrun’s Academic Emotions Scale. They were then
randomly assigned to two groups: Experimental group
(n=15): Received a 10-session positive psychology
intervention (45 minutes per session over 3 months).
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Control group (n=15): Received no intervention.
Inclusion criteria included: Formal SLD diagnosis
through multidisciplinary evaluations, eligibility for
special education services, age between 11 and 13 years.
Exclusion criteria  were: receiving  concurrent
psychological interventions, missing more than two
intervention sessions, having comorbid disorders, taking
medication. The intervention focused on fostering
strengths-based skills such as goal-setting, emotional
regulation, and resilience. Data were collected pre- and
post-intervention and analyzed using multivariate
analysis of covariance (MANCOVA).

3. Results
The total number of students studied was 30 male and female

Table 1. Results of multivariate analysis of covariance
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elementary school students. Twelve (40%) were female
students and eighteen (60%) were male students. Their age
range was 11-13 years and their mean age was 12.4.

The results of Table 4 show that after removing the effect
of the pre-test and considering the F coefficient obtained in
the academic self-efficacy variable (P<0.05, F=268.4),
positive academic emotions variable (P<0.05, F=454.489),
and negative academic emotions variable (P<0.05,
F=2.76) there is a statistically significant difference
between the adjusted averages of the participants' scores in
the two stages of the pre-test and post-test. Therefore, it can
be concluded that there was a significant change in
academic self-efficacy, positive and negative academic
emotions of the experimental group under the influence of
positive psychology intervention.

| Vvariabple . Source. S _DF M F  Sig  FEta |
Academic self-efficacy Group 1627.931 1 1627.931  268.104 0.001 0.73
Positive academic emotions 939.763 1 939.763 454.489 0.001 0.42
Negative academic emotions 237.76 1 237.76 2.76 0.001 0.27

4. Discussion and Conclusion

The findings confirm that positive psychology
interventions can significantly improve academic self-
efficacy and emotional regulation among students with
SLD. These outcomes are consistent with prior studies
(Fredrickson, 1998; Pekrun & Linnenbrink-Garcia, 2012,
2014; Shogren, 2013, 2015; Lopez, 2013; Raley et al.,
2021) and align with Bandura’s (1993) self-efficacy
theory and Pekrun’s (2006) control-value theory. The
intervention’s success can be attributed to its strengths-
based approach, which supported students in: developing
self-determination skills (e.g., goal-setting, problem-
solving), cultivating hope and perseverance, recognizing
and leveraging personal strengths, enhancing emotional
regulation. Regarding academic self-efficacy and the role
of positive psychology intervention, it can be stated that
through this approach, a new world is opened up to
students with specific learning disabilities. Emphasizing
abilities instead of just emphasizing weaknesses and
setting goals from strengths means that, regardless of
cognitive ability, individuals with high academic self-
efficacy see problems as challenging, strive for high
levels of success, focus on solving tasks, and see failures
as a lack of knowledge rather than a lack of ability
(Bandura, 1993).

These results have practical implications for educators,
suggesting that positive psychology strategies should be
incorporated into special education curricula to support
students with SLD. The intervention’s focus on building
resilience and optimism offers a promising avenue for
addressing the academic and emotional challenges these
students face. However, limitations such as the small

sample size and short duration warrant further
investigation. Future research should explore the long-
term effects of such interventions and their adaptability
across diverse cultural contexts.

5. Ethical Considerations
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